
 

Defining CLIL  

Can explain how CLIL is related to and differs from other language and content learning approaches 
Can articulate the key elements of the CLIL approach 
Can describe the benefits of CLIL 
Can contextualise CLIL teaching with regard to the school curriculum 

Language 

competences 

for  teaching 

CLIL 

Classroom Management 

Can use authentic language in: 
- group management 
- time management 
- classroom noise management 
- giving instructions 
- managing interaction 
- enhancing communication 

Teaching 

Can use own oral language production as a tool for teaching, through varying: 
- registers of speech 
- cadence 
- tone and volume 

Can use SLA teaching strategies (e.g. echoing, modelling, extension, repetition, peer‐repair) to help students in oral production 

Learning Activities 

The language of learning activities  
 Can use the target language to: 

- explain 
- present information 
- give instructions 
- clarify and check understanding 
- check level of perception of difficulty 

Course 
development 

Designing a course 

Can adapt language curriculum to subject curriculum 
Can adapt subject curriculum to language curriculum 
Can adapt course outlines so they include language, content and learning skills outcomes 
Can design balanced formative and summative assessment tools measuring uptake in both language and content 
Can select and adapt learning materials 
Can identify the language needed by the teacher to ensure: efficient classroom management student comprehension rich 
language and content input 
Can plan for the incorporation of other CLIL core features and driving principles into course outlines and into lesson planning, 
including: scaffolding language, development of learner autonomy, fostering critical and creative thinking 

CEC CLIL Course Competences 



 

 

Applying CLIL 

Integration 

Can merge content, language and  learning skills into an integrated approach 
Can guide students in maintaining a triple focus (content, language, learning skills) 
Can support language learning in CLIL content classes 
Can support content learning in CLIL language classes 

Implementation Lesson planning 
- Can design tasks that support planned learning outcomes 
- Can design tasks that have students use several learning styles 
- Can find and adapt authentic material which speaks to student interests and learning needs 
- Can select, design and make use of visual support materials and realia 
- Can decide when and how visual material should be used 
- Can analyse content in terms of language needs 

Translating plans into 
action 

Can provide rich opportunities for linking previous and new knowledge 
Can make content and language accessible by helping students to turn their tacit / passive knowledge into explicit/ active 
knowledge 
Can create opportunities for and support students in researching topics independently and through cooperation with peers 

Ensuring outcomes Can adapt course content to language and subject curricula 
Can foster BICS and CALP development in students systematically 
Can consolidate the cognitive development associated with CLIL 
Can forge links with other fields of learning 

Second 

Language 

Acquisition 
(SLA) 

Applying SLA knowledge 

in lesson planning 

Can distinguish between language learning and language acquisition and select mode of language input accordingly 
Can identify words, terms, idioms and discourse structures that are new for the students in text, audio or audio‐visual materials 
Can identify the language components needed by the learners for oral or written comprehension and produce adapted support 
material 
Can identify the language components needed by the learners for complex oral or written production and produce adapted 
resources (e.g. vocabulary, sentence and text types) 

Applying SLA knowledge 

in the classroom 

Can support students in navigating and learning new words, terms, idioms and discourse structures 
Can call on a wide repertoire of strategies for supporting students in oral or written production 
Can use a wide range of strategies for scaffolding language use so as to produce high quality discourse 
Can decide whether production errors are linked to language or content 
Can use a wide range of language correction strategies with appropriate frequency, ensuring language growth without 
demotivating students 
Can develop a classroom culture where language learning is supported through peer and leaner autonomy 



 

Cultural 
awareness 

 

Can select and adapt authentic material from different regions or countries 
Can guide students in developing cultural awareness 
Can guide students in saying the ‘right thing’ in the appropriate context 
Can raise learners’ curiosity about the culture(s) related to the CLIL language 

Learning 

environment 
management 

 

Can create a safe environment that encourages experimenting with content, language and learning skills 
Can apply best practice in the following while also maintaining a triple focus on content, language and learning skills: 

- group management ( maintaining a focus on time, task and noise levels, fostering student self‐regulation skills) 
- managing interaction (whole class discourse; peer cooperative work) 
- enhancing communication (using clarification; checking for 
- understanding; scaffolding; moving beyond one question one answer; 
- fostering critical and creative thinking; raising metalinguistic awareness; 

Learning skills 
focus in CLIL 
 
 
 

 Can scaffold learning along a scale from lower order to higher order thinking (e.g. remembering, understanding, applying, 

analysing, evaluating, creating) 

Can identify, adapt and design materials suited to the students’ current level of cognitive development 
Can identify syntactic structures and other language required for higher order thinking 
Can foster higher‐order thinking about language, content and learning skills 

Learning 
assessment in 
CLIL 

 Can engage students in an assessment‐for‐learning culture including:  
making connections between planned outcomes, learning skills and processes, actual outcomes, and planning for future learning 
using self and peer‐assessment tools 

maintaining a triple focus on language, content and learning skills 

Lifelong 
Learning 

Keeping up with new 
developments 

Can continue to evolve in the role of CLIL teacher through: 
- ‐working systematically to apply new techniques and improve teaching 
- trying out new materials and media   
- taking continuous professional development courses   

Can support colleagues in using innovative methodology 
Can promote, and help students to adapt to, innovative learning techniques 
Can use Project Based Learning techniques to research pertinent issues in CLIL 

Innovative 
teaching and 
learning 
approaches 
 

 Can search for and download authentic material for use in the classroom 
Can help students develop media literacy 
Can guide students in using ICT in ways that are new for them and that enhance learning  
Can guide students in maintaining an appropriate balance between the use of electronic and non‐electronic sources 

Can promote, and help students to adapt to, innovative learning techniques 

 


